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Attainment  Test  in  Canadian  History 

For  Grade  VIII. 

J’rcpared  by  H.  K.  Smith 


Directions 

This  is  not  intended  to  be  a  time  test,  but  35  minutes  should 
be  sufficient.  The  directions  given  for  the  nine  exercises  should 
be  easily  understood  by  all  Grade  VIII  pupils  and  should  not 
I’equire  to  be  supplemented  by  the  examiner. 

The  examiner  should  see  that  each  pupil  is  provided  with  a 
])encil  (do  not  allow  pens),  and  that  the  desks  are  cleared  of  all 
books  and  papers.  After  telling  the  pupils  not  to  open  the  book¬ 
lets  until  told  to  do  so,  have  those  in  the  front  seats  distribute  the 
booklets,  placing  one  upon  the  desk  of  each  pupil.  Have  pupils 
fill  in  the  blanks  at  the  top  of  the  page  and  then  read  to  them  the 
following-  directions. 

DIRECTIONS  : — This  is  a  lest  to  see  what  Grade  VIII  pupils 
can  do.  The  following  pages  contain  nine  short  exercises  in  Can¬ 
adian  History.  Directions  are  given  at  the  beginning  of  each 
exercise.  You  are  to  read  these  directions  carefully  and  do  ex¬ 
actly  as  they  say.  As  soon  as  you  have  finished  all  you  can  do  on 
one  exercise  go  straight  on  to  the  next.  You  have  35  minutes  to 
complete  all  the  exercises,  but  you  will  need  to  work  rapidly.  If 
you  finish  before  the  time  is  up,  look  over  your  work  and  correct 
any  errors  you  have  made.  Open  the  page  to  exercise  I  and  read 
the  directions.  (Pupils  read  directions).  Do  you  understand 
what  you  are  to  do?  (Examiner  explains  if  necessary).  Go  ahead, 
work  as  rapidly  as  you  can,  and  do  exactly  as  the  directions  say. 
Note  the  time  of  starting,  and  at  the  end  of  35  minutes  say,  “Stop,” 
and  collect  the  papers. 


KEY 


EXERCISE  L 

Group  I. 

3 

4 

6 

EXERCISE  IL 

1.  — Mackenzie 

2. — Selkirk 

3.  — Brock 

EXERCISE  III. 

1.  — indifferent 

2.  — fearless 

3.  — faithful 

EXERCISE  IV. 

1.  ^Champlain 

Front enac 

2. — Wolfe 

Montcalm 

EXERCISE  V. 


II.  III. 

3  1  • 

4  4 

5  5 


4.  — Mackenzie 

5.  — Lord  Durham 

6.  — Macdonald 


4.  — far-sighted 

5.  — implusive 

6.  — wise 


3.  — A.  Mackenzie 

Hearne 

4. — Brock 

Tecum  sell 


IV.  V.  VI. 

2  1  3 

3  3  4 

4  6  5 


7.  — Poundmaker 

8.  — Laurier 

9. — ^Currie 

10.— Willingdon 

7.  — clever 

8.  — eloquent 

9.  — misguided 

10.  — statesmanlike 


5.  — W.  L.  Mackenzie 

Lord  Durham 

6.  — J.  A.  Macdonald 

Howe 


Give  credit  only  when  the  places  are  located  with  reasonable  exactness. 
Score :  V  number  correct.  Count  half-points  to  the  next  whole  number.  .. 


EXERCISE  VI. 


Croup  1. 

IL 

III. 

IV. 

V. 

X-4 

X-1 

X-3 

X-4 

X-1 

R-3 

R-4 

R-2 

R-1 

R-2 

EXERCISE  VII. 

1.  4 

III.  3 

V. 

3 

VII.  2 

11.  3 

EXERCISE  VIII. 

IV.  ■  4 

VI. 

2 

VIII.  1 

1. 

9 


1774 

1840  or  1841 


3.  1905 

4.  1812.  1813,  or  1814. 


1.  Capture  of  Quebec 

2.  Constitutional  Act 

3.  Confederation  or  B.N.A.  Act 

4.  Saskatchewan  RebelLon  ;  or  Completion  of  the  C.P.R. 


EXERCISE  IX. 

1.  American  War  of  Independence 

2.  War  of  1812 

3.  Act  of  Union 

4.  Confederation 

5.  Saskatchewan  Rebellion 

6.  .  Building  of  the  C.P.R. 


Directions  for  Giving  the  Test 

This  test  should  be  given  on  or  about  June  1.  It  is  a  test  of 
attainment  in  Grade  VIII  Canadian  History.  It  is  not  intended  to 
be  a  time  test,  but  40  minutes  should  be  sufficient.  The  directions 
for  the  ten  sub-tests  should  be  easily  understood  by  all  Grade  VIII 
pupils  and  should  not  require  to  be  supplemented  by  the  teacher. 

The  teacher  should  see  that  each  pupil  is  provided  with  a 
pencil  (do  not  allow  pens),  and  that  the  desks  are  cleared  of  all 
books  and  papers.  After  telling  the  children  not  to  open  the  books 
until  told  to  do  so,  have  those  in  the  front  seats  distribute  the  books, 
placing  one  upon  the  desk  of  each  pupil.  Have  pupils  fill  in  the 
blanks  at  the  top  of  the  page  and  then  read  to  them  the  following 
directions : 

DIRECTIONS:  “This  is  a  test  to  see  what  Grade  VIH  pu¬ 

pils  can  do  in  Canadian  History.  The  following  pages  contain  ten 
short  tests.  Directions  are  given  at  the  beginning  of  each  test.  You 
are  to  read  these  directions  carefully  and  do  exactly  as  they  say. 
As  soon  as  you  have  finished  all  you  can  do  on  one  test,  go  straight 
on  to  the  next.  You  have  40  minutes,  but  you  will  need  to  work 
rapidly.  Open  the  page  to  Test  1  and  read  the  directions.  (Pupils 
read  directions.)  Do  you  understand  what  you  are  to  do?  (Teacher 
explains  if  necessary.)  Go  ahead  and  be  sure  to  do  exactly  as  the 
directions  say.” 

(NOTE:  If  pupils  ask  questions  regarding  the  directions  of 
any  test  but  the  first  do  not  give  any  explanation,  but  request  them 
to  re-read  the  directions  carefully.) 

DIRECTIONS  FOR  RETURNING  THE  TESTS 

Use  the  enclosed  envelopes  for  returning  the  tests.  Place  in 
each  envelope  the  number  of  tests  indicated  in  pencil  on  the  back ; 
the  stamps  will  carry  this  number.  Please  return  also  any  tests 
not  required. 

If  you  care  to  make  any  criticisms  regarding  the  test,  your 
opinion  will  be  much  appreciated. 
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Attainment  Test  in  Canadian  History 

FOR  GRADE  VIII. 

Prepared  by  H.  E.  Smith. 


Name 


Date 


A'rt  .  School 


Post  Office 


Test  Method  of  Scoring, 

Possible 

Score 

w 

Actual 

Score 

1  j  Rights — Wrongs 

18 

2  1  Rights 

1 

^  10 

3  1  Rights  , 

1 

10 

4  1  Rights 

[ 

12 

5  1  1/2  Rights 

1 

10 

6  1  Rights 

1  1 

10 

. 

7  j  Rights  X  2  ! 

!  16 

1 

8  !  Rights 

1 

8 

1  1 
9  1  Rights 

1 

6 

i 

i 

1  TOTALS 

1 

1  1 

100  1  1 

1  i 

i 

DIRECTIONS: — The  following  pages  contain  nine  short  exercises  in 
Canadian  History.  Directions  are  given  at  the  beginning  of  ea'ch 
exercise.  You  are  to  read  these  directions  carefully  and  do  exactly 
as  they  say.  As  soon  as  you  have  finished  all  you  can  do  in  one  exer¬ 
cise  go  straight  on  the  next.  You  have  35  minutes  to  complete  all 
the  exercises,  but  you  will  need  to  work  rapidly.  If  you  finish  before 
the  time  is  up,  look  over  your  work  and  correct  any  errors  you  have 
made. 


EXERCISE  L 

DIRECTIONS: — Read  carefully  the  statements  in  each  of  the  follow¬ 
ing  groups.  Put  a  cross  (X)  in  front  of  those  statements  which 
are  true.  Do  not  mark  those  that  are  not  true. 

L  The  following  Treaties  dealt  with  the  Boundary  question  between 
Canada  and  the  United  States; 

1.  Peace  of  Paris,  1763. 

2.  Treaty  of  Aix-la-Chapelle. 

3.  Ashburton  Treaty. 

4.  Oregon  Treaty. 

5.  Reciprocity  Treaty,  1854. 

6.  Washington  Treaty. 

TI.  The  Great  War  of  1914  was  partly  due  to: 

1.  Unjust  manner  in  which  the  British  navy  ruled  the  Seas. 

2  An  alliance  between  Italy  and  Britain. 

3.  Rapid  increase  in  military  and  naval  armaments. 

4.  Commercial  or  trade  rivalry  amongst  European  nations. 

5.  The  existence  of  bitter  ill-feeling  between  France  and  Germany. 

6.  Friendship  beween  Great  Britain  and  the  United  States. 

HI.  Canadian  troops  played  an  important  part  in  the  following  events 
of  the  Great  War,  1914-1918; 

1.  St.  Julien. 

2.  Capture  of  Liege. 

3.  Defence  of  Verdun. 

4.  Vimy  Ridge. 

5.  Passchendale. 

6  St.  Mihiel. 

IV.  By  the  Treaty  of  Versailles,  1919: 

1.  Germany  received  back  most  of  her  colonies. 

2.  Germany  surrendered  her  navy  to  the  Allies. 

3.  Germany  gave  up  all  claim  to  Alsace-Lorraine. 

4.  The  Kiel  Canal  and  the  Danube  River  were  throv/n  open  for  the 

use  of  all  nations. 

5.  Germany  joined  the  League  of  Nations 

6.  Poland  remained  a  subject  state  of  Germany. 

V.  The  Dominion  Government  makes  laws  regarding; 

1.  The  Postal  service. 

2.  Municipal  institutions. 

3.  Banking  and  Coinage. 

4.  Shop,  tavern  and  auctioneer  licenses. 

5.  Property  and  Civil  rights. 

6.  Military  and  Naval  matters. 

VI.  — The  Provincial  Governments  obtain  money  from; 


1. 

Customs  duties. 

~  2. 

Income  tax. 

3. 

The  Dominion  Government  Subsidy. 

4. 

Direct  taxation. 

5. 

Amusement  tax. 

6. 

Excise  Tax. 

SCORE:  NUMBER  RIGHT  MINUS  NUMBER  WRONG. 

Do  not  stop:  go  straight  on  to  Exercise  2. 


EXERCISE  2. 

DIRECTIONS: — Draw  a  line  under  the  name  in  each  list  that  makes 
the  statement  true. 

Example: — The  discoverer  of  America  was 

Magellan  Vasco  da  Garna  Columbus  Cortez 

1.  The  first  white  man  to  reach  the  Pacihe  overland  was: 

Fraser  Thompson  Hearne  Mackenzie 

2.  The  founder  of  the  Red  Rivei’  Colony  was: 

Simpson  Selkirk  Semple  Miles  Macdonnell 

3.  The  Canadian  leader  at  Queenston  Heights  was: 

Tecumseh  Proctor  Brock  Wolfe 

4.  Tne  leader  of  the  Upper  Canada  Rebellion  v/as: 

Riel  Strachan  Brock  Mackenzie 

5.  The  Act  of  Union  was  proposed  by: 

Lord  Durham  Lord  Elgin  Metcalfe  Baldwin 

6.  The  first  Premier  after  Confederation  was: 

Howe  Baldwin  Macdonald  Elgin 

7.  An  Indian  leader  of  the  Saskatchewan  Rebellion  was: 

Joseph  Brant  Tecumseh  Pontiac  Poundmaker 

8.  Reciprocity  Arrangements  with  U.  S.  A.  were  proposed  in  1911 

by: 

Sir  Robert  Borden  Mr.  Meighen  Sir  Wilfrid  Laurier 
Mackenzie  King 

9.  The  Commander  of  the  Canadian  Army  in  France  was: 

Currie  Allenby  Kitchener  Hughes 

10.  The  present  Governor-General  of  Canada  is: 

Mackenzie  King  Duke  of  Connaught  Lord  Willingdon 
Baron  Byng 


EXERCISE  3. 

DIRECTIONS: — Draw  a  line  under  the  one  adjective  that  you  think 
best  describes  the  person  whose  name  stands  at  the  beginning  of 
each  line.  Underline  only  ONE  adjective  in  each  line.  The 
example  is  correctly  marked. 

Example :  CARTIER :  sad  bold  retiring  eloquent. 

1.  GEORGE  III.:  indifferent  alert  brilliant  efficient 

2.  ISAAC  BROCK:  excitable  ruthless  fearless  rich 

3.  TECUMSEH:  cruel  treacherous  cowardly 

faithful 

4.  LORD  DURHAM :  popular  far-sighted  cautious 

obedient 

5.  PAPINEAU :  impulsive  cautious  crafty  bad 

6.  LORD  ELGIN :  timid  proud  impulsive  wise 

7.  JOHN  A.  MACDONALD:  disloyal  clever  strict  carefree 

8.  JOSEPH  HOWE:  silent  careless  eloquent  inefficient 

9.  LOUIS  RIEL:  wise  misguided  shrewd  just 

10.  SIR  WILFRID  LAURIER:  prejudiced  statesmanlike  wealthy 

haughty 


SCORE:  NUMBER  RIGHT. 


Do  not  stop:  go  straight  on  to  Exercise  4. 


EXERCISE..  4- 


DIRECTIONS: — The  following  men  were  prominent  in  one  of  the 
periods  of  Canadian  History  given  below.  You  are  to  indicate 
in  which  period  each  was  prominent  by ’writing  his  name  under 
the  proper  period.  Select  TWO  names  for  each  period  and 
write  them  in  the  proper  place  as  shown  in  the  example. 


Hearne 

Champlain 

Wolfe 

Isaac  Brock 

Sir  John  A.  Macdonald 

John  Cabot 

Montcalm 


Lord  Durham 
Joseph  Howe 
Frontenac 

Wm.  Lyon  Mackenzie 
Jacques  Cartier 
Tecumseh 

Sir  Alexander  Mackenzie 


Example:  Period  of  Early  Discovery  (1492-1603) 

John  Cabot  Jacques  Cartier 


1.  Period  of  French  Colonization  (1603-1759) 


2.  Period  of  British  Conquest  (1756-1763) 


3.  Period  of  Northwest  Exploration  (1763-1812). 


4.  Period  of  the  War  of  1812  (1812-1814) 


5.  Period  of  Struggle  for  Responsible  Government  in  Canada 
(1815-1849) 


6.  Period  of  Confederation  (1864-1873) 


SCORE:  NUMBER  RIGHT. 


Do  not  stop:  go  straight  on  to  Exercise  5. 
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(3)  where  Montreal  ought  to  be; 


EXERCISE  6. 


DIRECTIONS: — In  each  of  the  following  groups  put  a  cross  (X) 
before  the  one  event  which  occurred  first  or  the  longest  time 
ago;  and  place  an  (R)  before  the  one  event  which  occurred  last 
or  most  recently.  See  the  example. 


Example : — 

Signing  of  the  Magna  Carta 

R.  Battle  of  Bannockburn 

The  Crusades 

X.  Norman  Conquest  of  England 

Mark  each  group  separately  in  the  same  way 


Group  1. 

Voyages  of  John  Cabot  to  America. 

Cartier  visits  Stadacona. 

Founding  of  Quebec. 

Discovery  of  America. 

Group  2. 

British  Conquest  of  Canada. 

American  Revolutionary  War. 

Founding  of  the  Red  River  Colony. 

Building  of  the  Intercolonial  Railway. 

Group.. 3. 

Act  of  Union. 

British  North  America  Act. 

Quebec  Act. 

The  Constitutional  Act. 

Group  4. 

Completion  of  the  Canadian  Pacific  R.  R. 

Manitoba  enters  Confederation. 

Red  River  Rebellion. 

Rebellion  of  Upper  Canada. 

Group  5. 

Tranfer  of  Rupert’s  Land  and  the  North-West  to 
Canada. 

Alberta  enters  Confederation. 

Red  River  Rebellion. 

Saskatchewan  Rebellion. 

SCORE:  NUMBER  RIGHT. 

Do  not  stop:  go  straight  on  to  Exercise  7. 


EXERCISE  .  7. 

DIRECTIONS: — Four  answers  are  given  to  each  question  below. 
Select  the  BEST  answer  for  each  and  put  a  cross  (X)  in  front 
of  it.  Mark  only  one  answer  for  each  question. 

I.  The  American  Colonies  rebelled  against  England  because: 

1.  They  did  not  like  George  III. 

2.  They  were  ruled  harshly  by  England 

3.  They  were  determined  to  start  a  new  nation 

4.  They  thought  they  were  taxed  unjustly 

II.  The  coming  of  the  United  Empire  Loyalists  was  an  event  of 
great  importance  to  Canada  because: 

1.  They  had  been  badly  treated  by  the  United  States 

2.  The  majority  of  them  were  poor  and  destitute 

3.  They  became  industrious  and  loyal  citizens  of  Canada 

4.  They  endured  great  hardships  in  making  new  homes 

III.  The  Constitutional  Act  was  passed  because: 

1.  The  French  Canadians  wanted  it 

2.  Lord  Durham  recommended  it 

3.  The  Quebec  Act  did  not  provide  for  representative  government 

4.  The  English  population  of  Canada  greatly  outnumbered  the 
French. 

IV.  By  North-West  Passage  was  meant: 

1.  A  route  north  of  Europe  to  Asia. 

2.  A  waterway  into  the  North-West  Territorieis 

3.  A  pass  across  the  Rockies  to  the  Pacific 

4.  A  water  route  through  or  northward  of  America  to  the  Pacific 

V.  The  Rebellion  !..osses  Bill  was  intended  to  repay: 

1.  The  rebels  of  1837  for  their  losses 

2.  The  soldiers  of  1812  for  their  losses 

3.  The  loyal  subjects  of  Lower  Canada  for  their  losses 

4.  The  United  Empire  Loyalists  for  coming  to  Canada 

VI.  A  FEDERAL  form  of  government  consists  of: 

1.  A  single  supreme  government 

2.  A  central  government  together  with  a  number  of  lesser 

governments 

3.  A  number  of  independent  governments 

4.  A  municipal  government  - 

VII.  By  CABINET  is  meant: 

1.  The  party  in  the  majority  in  the  House  of  Commons 

2.  A  committee  of  the  government  which  assists  the  premier  in 

carrying  on  the  business  of  the  country 

3.  The  House  of  Senate 

4.  A  committee  of  judges  for  trying  important  law  cases 

VIIL  By  THE  OPPOSITION  is  meant: 

1.  The  largest  group,  in  the  House  cf  Commons,  opposed  to  the 
government 

.  2.  Those  who  oppose  the  passing  of  a  certain  law 

3.  The  lawyer  who  defends  an  accused  person 

4.  The  enemy  in  war  time  :  "  " 

SCORE:  number  RIGHT  X  2. 

Do  not  stop;  go  straight  on  to  Exercise  8. 


EXERCISE  8. 


DIRECTIONS:— Give  date  of: 

1.  The  Quebec  Act  . 

2.  The  Act  of  Union  . 

3.  Alberta  was  made  a  province  in  . . . . 

4.  The  last  war  between  Canada  and  the  United  States..... . 

DIRECTIONS: — Name  an  important  event  connected  with  each  of  the 

following  dates: 


1. 

1759  .. 

o 

1791 

3. 

1867  .. 

4. 

1885  .. 

EXERCISE  9. 

DIRECTIONS: — In  each  group  below  draw  a  line  under  the  one  event 
which  is  the  RESULT  of  the  other  three.  In  the  example  the 
“Discovery  of  America”  is  underlined  because  it  is  the  RESULT 
of  the  other  three  events.  Mark  each  group  in  the  same  way. 

Example:  Revival  of  learning  Discovery  of  the  compass 

Discovery  of  America  Voyages  down  the  coast  of  Africa 

1.  Stamp  tax  Downfall  of  French  power  in  America 

Policy  of  George  III  American  War  of  Independence 

2.  Right  of  Search  War  of  1812  Berlin  Decree  Orders  in  Council 

3.  Lord  Durham’s  report  Rebellion  of  1837 

Act  of  Union  Racial  jealousy  in  lower  Canada 

4.  Termination  of  Reciprocity  Treaty  Fenian  Raids 

Union  movement  in  Maritime  Provinces  Confederation 

5.  Saskatchewan  rebellion  Disappearance  of  buffalo 

Presence  of  Louis  Riel  Methods  of  surveying  land 

6.  Demands  of  British  Columbia  Building  of  C.  P.  R. 

American  Expansion  Influence  of  Sir  John  A.  Macdonald 


SCORE:  NUMBER  RIGHT. 


Attainment  T  est  in  Canadian  History 


For  Grade  VIII. 

Prepared  by  JI.  K.  Smith 
» ^ '1^  ^  ^ 


Directions 

This  is  not  intended  to  be  a  time  test,  but  35  minutes  should 
be  sufficient.  The  directions  given  for  the  nine  exercises  should 
be  easily  understood  by  all  Grade  VIII  pupils  and  should  not 
require  to  be  supplemented  by  the  examiner. 

The  examiner  should  see  that  each  pupil  is  provided  with  a 
])encil  (do  not  allow  pens),  and  that  the  desks  are  cleared  of  all 
books  and  papers.  After  telling  the  pupils  not  to  open  the  book¬ 
lets  until  told  to  do  so,  have  those  in  the  front  seats  distribute  the 
booklets,  placing-  one  upon  the  desk  of  each  pupil.  Have  pupils 
fill  in  the  blanks  at  the  top  of  the  page  and  then  read  to  them  the 
following  directions. 

DIRECTIONS : — This  is  a  lest  to  see  what  Grade  VIII  pupils 
can  do.  The  following  pages  contain  nine  short  exercises  in  Can¬ 
adian  History.  Directions  are  given  at  the  beginning  of  each 
exercise.  You  are  to  read  these  directions  carefully  and  do  ex¬ 
actly  as  they  say.  As  soon  as  you  have  finished  all  you  can  do  on 
one  exercise  go  straight  on  to  the  next.  You  have  35  minutes  to 
complete  all  the  exercises,  but  you  will  need  to  work  rapidly.  If 
you  finish  before  the  time  is  up,  look  over  your  work  and  correct 
any  errors  you  have  made.  Open  the  page  to  exercise  I  and  read 
the  directions.  (Pupils  read  directions).  Do  you  understand 
what  you  are  to  do?  (Examiner  explains  if  necessary).  Go  ahead, 
work  as  rapidly  as  you  can,  and  do  exactly  as  the  directions  say. 
Note  the  time  of  starting,  and  at  the  end  of  35  minutes  say,  “Stop/’ 
and  collect  the  papers. 


KEY 


EXERCISE  L 

Group  I. 

3 

4 

6 

EXERCISE  11. 

1.  — Mackenzie 

2. — Selkirk 

3. — Brock 

EXERCISE  III. 

1.  — indifferent 

2.  — fearless 

3.  — faithful  ' 

EXERCISE  IV. 

1.  — Champlain 

Frontenac 

2.  — Wolfe 

Montcalm 

EXERCISE  V. 


II.  III.  IV. 

3  1  2 

4  4  3 

5  5  4 


4.  — Mackenzie 

5.  — Lord  Durham 

6.  — -Macdonald 


4. — far-sighted 

5.  — implusive 

6.  — wise 


3.  — A.  Mackenzie 

LI  earn  e 

4. — Brock 

Tecumseh 


V.  VI. 

1  3 

3  '  4 

6  5 


7. — Poundmaker 

8.  — -Laurier 

9.  — Currie 

10. — Willingdon 

7.  — clever 

8.  — eloquent 

9.  — misguided 

10.  — statesmanlike 


5. — W.  L.  Mackenzie 

Lord  Durham 

6.  — J.  A.  Macdonald 

Howe 


Give  credit  only  when  the  places  are  located  with  reasonable  exactness. 
Score  :  ^2  number  correct.  Count  half-points  to  the  next  whole  number. 


EXERCISE  VI. 


(droup  1. 

II. 

III. 

IV. 

V. 

X-4 

X-1 

X-3 

X-4 

X-1 

R-3 

R-4 

R-2 

R-1 

R-2 

EXERCISE  VII. 

1.  4 

III.  3 

V. 

3 

VII.  2 

11.  3 

IV.  4 

VI. 

2 

-VIII.  1 

EXERCISE  VIII. 

1.  1774 

2.  1840  or  1841 


3.  1905 

4.  1812.  1813,  or  1814. 


1.  Capture  of  Quebec 

2.  -  Constitutional  Act 

3.  Confederation  or  B.N.A.  Act 

4.  Saskatchewan  RebelLon  .;  or  Completion  of  the  C.P.R. 


EXERCISE  IX. 


1 

2 

3 

4 

5. 

6. 


American  War  of  Independence 

War  of  1812 

Act  of  Union 

Confederation 

Saskatchewan  Rebellion 

Building  of  the  C.P.R. 


Attainment  Test  in  Canadian  History 

FOR  GRADE  VIII. 


Prepared  by  H.  E.  Smith. 


Name  . . . . .  Boy  or  Girl . 

Aga:  Years .  Months .  Name  of  School . 

Name  of  Teacher .  Date  of  this  Examination 


Do  not  turn  this  page  until  told  to. 
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TEST  1. 


DIRECTIONS: — Read  carefully  the  statements  in  each  of  the  follow¬ 
ing  groups.  Put  a  cross  (X)  in  front  of  those  statements  which 
are  true.  Do  not  mark  those  that  are  not  true. 

I.  The  following  Treaties  dealt  with  the  Boundary  question  between 

Canada  and  the  United  States: 

1.  Peace  of  Paris,  17  63. 

2.  Treaty  'of  Aix-la-Chapelle. 

3.  Ashburton  Treaty. 

4.  Oregon  Treaty. 

6.  Reciprocity  Treaty,  1854. 

6.  Washington  Treaty. 

II.  The  Great  War  of  1914  was  partly  due  to: 

1.  Unjust  manner  in  which  the  British  navy  ruled  the  Seas. 

2.  An  alliance  between  Italy  and  Britain. 

3.  Rapid  increase  in  military  and  naval  armaments. 

4.  Commercial  or  trade  rivalry  amongst  European  nations. 

5.  The  existence  of  bitter  ill-feeling  between  France  and  Cermany. 

6.  Friendship  between  Great  Britain  atid  th(‘  Fjiited  States. 

III.  Canadian  troops  played  an  important  part  in  the  following  events 

of  the  Great  War,  1914-1918: 

1.  St.  Julien. 

2.  Capture  of  I..iege. 

3.  Defence  of  Vei'dun. 

4.  Vimy  Ridge. 

5.  Passchendaele. 

G.  St.  Mihiel. 

IV.  By  the  Treat?/  of  Versailles,  1919: 

1.  Germany  received  back  most  of  her  colonies. 

2.  Germany  surrendered  her  navy  to  the  Allies. 

3.  Germany  gave  up  all  claim  to  Alsace-Lorraine. 

4.  The  Kiel  Canal  and  the  Danube  River  were  thrown  open  for  the 

use  of  all  nations. 

5.  Germany  joined  the  League  of  Nations. 

6.  Poland  remained  a  subject  state  of  Germany. 

V.  The  Dominion  Government  makes  laws  regarding: 

1.  The  postal  service. 

2.  Municipal  institutions. 

3.  Banking  and  Coinage. 

4.,  Shop,  tavern  and  auctioneer  licenses. 

5.  Property  and  Civil  rights. 

6.  Military  and  Naval  matters. 

VI.  The  Provincial  Governments  obtain  money  from: 

1.  Customs  duties. 

2.  Income  tax. 

3.  The  Dominion  Government  Subsidy. 

4.  Direct  taxation. 

5.  Amusement  tax. 

6.  Excise  tax. 


TEST  2. 

DIRECTIONS: — Draw  a  line  under  tlie  name  in  each  list  that  makes 
the  statement  true. 

Example: — The  discoverer  of  America  was 

Magellan  Vasco  da  Gama  Columbus  Cortez 

1.  The  tirst  white  man  to  reach  the  Pacific  overland  was: 

Fraser  Thompson  Hearne  Mackenzie 

2.  The  founder  of  the  Red  River  Colony  was: 

Simpson  Selkirk  Semple  Miles  Macdonnell 

d.  The  (hinadian  leader  at  Queenston  Heights  was: 

Tecumseh  Proctor  Brock  Wolfe 

'1,  The  leader  of  the  U])per  Canada  Rebellion  was: 

Riel  Strachan  Brock  Mackenzie 

5.  The  Act  of  Union  was  pro])osed  by: 

Lord  Durham  Lord  Elgin  Metcalfe  Baldwin 

G.  The  tirst  Premier  After  Confederation  was: 

Howe  Baldwin  Macdonald  Elgin 

7.  An  Indian  leader  of  the  Saskatchewan  Rebellion  was: 

Joseph  Brant  Tecumseh  Pontiac  Poundmaker 

8.  Reciprocity  Arrangements  with  U.S.A.  were  proposed  in  1911  )\y : 

Sir  Robert  Borden  Mr.  Meighen  Sir  Wilfrid  Laurier 
Mackenzie  King, 

9.  The  Commander  of  the  Canadian  Army  in  France  was: 

Currie  Allenby  Kitchener  Hughes 

10.  "Idle  present  Governor-General  of  Canada  is: 

Mackenzie  King  Duke  of  Connaught  Baron  Byng 
Sir  Arthur  Currie 


TEST  3. 

DIRECTIONS: — Draw  a  line  under  the  one  adjective  that  you  think 
best  describes  the  person  whose  name  stands  at  the  beginning  of 
each  line.  Underline  only  ONE  adjective  in  each  line.  The 
sample  is  correctly  marked. 


Sample:  CARTIER: 

sad  bold  retiring  eloquent. 

1. 

GEORGE  III.: 

indifferent  alert  brilliant  efficient 

2. 

ISAAC  BROCK: 

excitable  ruthless  fearless  rich 

3. 

TECUMSEH: 

cruel  treacherous  cowardly 
faithful 

f 

4. 

LORD  DURHAM 

:  popular  far-sighted  cautious 
obedient 

5. 

PAPINEAU : 

impulsive  cautious  crafty  bad 

i 

6. 

LORD  ELGIN: 

timid  proud  impulsive  wise 

7. 

JOHN  A.  MACDONALD:  disloyal  clever  strict  carefree 

8. 

JOSEPH  HOWE; 

silent  careless  eloquent  inefficient 

9. 

LOUIS  RIEL; 

wise  misguided  shrewd  just 

10.  SIR  WILFRID  LAURIER:  prejudiced  statesmanlike  wealthy 

haughty 


TEST  4. 


DIRECTIONS: — At  the  right  of  the  page  are  the  names  of  men  who 
were  prominent  in  the  different  periods  of  Canadian  History, 
given  at  the  left.  John  Cabot  and  Jacques  Cartier  are  both  mark¬ 
ed  “1”  because  they  were  prominent  in  the  first  i)eriod.  You  are 
to  mark  with  a  “2’  those  who  were  prominent  in  the  second  per¬ 
iod;  with  a  “3’  those  who  were  prominent  in  the  third  period,  etc. 

1.  Period  of  Early  Discovery  (1492-1603)  Hearne  . 

Champlain  . 

2.  Period  of  French  Colonization  ( 1603-1759)Wolfe  . 

'  Isaac  Brock  . 

3.  Period  of  British  Comiuest  (1756-1763)  Sir  J.  A.  Macdonald.... 

Montcalm  . 

4.  Period  of  Western  Discovery  (1763-1812)  John  Cabot  . 1 

Lord  Durham  . 


5.  Period  of  the  War  of  1812  (1812-1814)  Josejih  Howe 

Frontenac  . 


6.  Period  of  strug.gle  for  res])onsible 

government  in  Canada  (1815-1849) 


Wm.  Lyon  Mackenzie.. 
Jac(iues  Cartier  . 1 


7.  Period  of  Confederation  (1864-1873)  Alexander  Mackenzie.. 

Tecumseh  . 


TEST  5. 


DIRECTIONS: — In  each  of  the  following  groups  put  a  cross  (X)  be¬ 
fore  the  event  which  occurred  first  or  the  longest  time  ago;  and 
place  an  (R)  before  the  event  which  occurred  last  or  most  re¬ 
cently. 

1.  Voyages  of  John  Cabot  to  America 
Cartier  visits  Stadacona 
Founding  of  Quebec 
Discovery  of  America 


2.  British  Conquest  of  Canada 
American  Revolutionary  War 
Founding  of  the  Red  River  Colony 
Building  of  the  Intercolonial  Railway 

3.  The  Constitutional  Act 
The  Act  of  Union 
British  North  America  Act 
Quebec  Act 

4.  Completion  of  the  Canadian  Pacific  R.R. 

Manitoba  enters  Confederation 

Red  River  Rebellion 
Rebellion  of  Upper  Canada 

5.  Alberta  enters  Confederation 
Saskatchewan  Rebellion 
Red  River  Rebellion 

Transfer  of  Rupert’s  Land  and  the  North-West  to 
Canada 


TEST  6. 


DIRECTIONS:  — In  each  Ki’oup  below  diaiw  a  line  under  the  one  event 
which  is  the  RESULT  of  the  other  three.  In  the  exami)le  the 
“Discovery  of  America”  is  underlined  because  it  is  the  result  of 
the  other  three  events.  Mark  each  y^roup  in  the  same  way. 

E.xample:  Revival  of  Learning  Discovery  of  the  compass 

Discovery  of  America  Voyages  down  the  coast  of  Africa 

1.  Stain])  tax  Downfall  of  French  power  in  America 

Policy  of  George  III  American  War  of  Independence 

2.  Right  of  Search  War  of  1812  Berlin  Decree  Orders  in  Council 

o.  Lord  Durham’s  report  Rebellion  of  1837 

Act  of  Union  Racial  jealousy  in  Lower  Canada 

4.  Termination  of  Reciprocity  Treaty  Fenian  raids 

Union  movement  in  Maritime  Provinces  Confederation 

5.  Saskatchewan  rebellion  Disa])})earance  of  butfalo 

Presence  of  Louis  Riel  Methods  of  surveying  land 

G.  Demands  of  British  Columbia  Building  of  C.P.R. 

American  expansion  Influence  of  Sir  John  A.  Macdonald 


TEST  7. 

DIRECTIONS:— Give  the  date  of: 

1.  The  Quebec  Act  . . .  .. 

2.  The  Act  of  Union  . . .  . 

3.  Alberta  was  made  a  province  in  . : . 

4.  The  last  war  between  Canada  and  the  United  States . 

DIRECTIONS: — Name  an  important  event  connected  with  each  of  the 
following  dates: 


1. 

1759 

2. 

1791 

3. 

1867 

4. 

1885 

TEST  8. 


DIRECTIONS: — If  what  a  statement  says  is  TRUE,  draw  a  line  under 
the  word  “TRUE.”  If  what  a  statement  says  is  FALSE,  draw  a 
line  under  the  word  “FALSE.” 

Example:  The  discoverer  of  America  was  Columbus....  True  False 
'The  Battle  of  Hastings  was  fought  in  1314....  True  False 

1.  The  Constitutional  Act  gave  to  both  Upper  and 

Lower  Canada  a  representative  government .  True  False 

2.  Ill  signing  the  Rebellion  Losses  Bill,  Lord  Elgin 

opposed  the  wishes  of  his  ministers .  True  False 

3.  Municipalities  receive  their  powers  from  the 

Dominion  government  .  True  False 

4.  Canadian  Senators  are  elected  by  the  people .  True  False 

5.  The  leading  graiji  exporting  city  of  Canada  is 

Montreal  .  True  False 

6.  The  Triple  Alliance  of  1914  was  composed  of 

Germany,  Austria  and  Russia  .  True  False 

7.  The  Dominion  Parliament  has  the  right  to  raise 

money  by  any  system  of  taxation  .  True  False 

8.  Canada  is  now  an  independent  member  of  the 

League  of  Nations .  True  False 


TEST  9. 

DIRECTIONS: — On  the  outline  map  of  Canada  locate  the  places  given  at  the  right.  TORONTO  is  already 
located  on  the  map,  because  its  number  (1)  is  placed  where  Toronto  ought  to  be.  Put  a  (2)  where 
Quebec  ought  to  be;  a  (3)  where  Montreal  ought  to  be;  etc. 


TEST  10. 


DIRECTIONS: — Four  answers  are  given  to  each  question  below.  Sel¬ 
ect  the  BEST  answer  for  each  and  put  a  cross  (X)  in  front  of  it. 
Mark  only  one  answer  tor  each  question. 

I.  The  American  Colonies  rebelled  against  England  because: 

1.  They  did  not  like  George  III 

2.  They  were  ruled  harshly  by  England. 

'y  They  were  determined  to  start  a  new  nation 
t.  'I'hey  thought  they  were  taxed  unju.stly 

II.  The  coming  of  the  United  Empire  Loyalists  was  an  event  of  great 

importance  to  Canada  because: 

1.  They  had  been  l)adly  treated  by  the  United  States 

2.  The  majority  of  them  were  poor  and  destitute 

o.  They  became  industitous  and  loyal  citizens  of  Canada 
4.  They  endui-ed  great  hardships  in  making  new  homes 

III.  The  Constitutional  Act  was  passed  because: 

1.  The  French  Canadians  wanted  it 

2.  Lord  Durham  r<‘commended  it 

.3.  The  Quebec  Act  did  not  provide  foi-  representative  government 
4.  'Phe  English  population  of  Canada  greatly  outnumbered  the 
French 

TV.  By  North-West  Passage  was  meant: 

1.  A  route  north  of  Europe  to  Asia 

2.  A  waterway  into  the  North-West  Territories 

3.  A  pass  across  the  Rockies  to  the  Pacific 

4.  A  water  route  through  or  northward  of  America  to  the  Pacific 

V.  The  Rebellion  Losses  Bill  was  intended  to  repay: 

1.  The  rebels  of  1837  for  their  losses 

2.  The  soldiers  of  1812  for  their  losses 

3.  The  loyal  subjects  of  Lower  Canada  for  their  losses 

4.  The  United  Empire  Loyalists  for  coming  to  Canada 

VI.  A  FEDERAL  form  of  government  consists  of: 

1.  A  single  supreme  government 

2.  A  central  government  together  with  a  number  of  lesser 

governments 

3.  A  number  of  independent  governments 

4.  A  municipal  government 

VII.  By  CABINET  is  meant: 

1.  The  party  in  the  majority  in  the  House  of  Commons 

2.  A  committee  of  the  government  which  assists  the  premier  in 

carrying  on  the  business  of  the  country 

3.  The  House  of  Senate 

4.  A  committee  of  judges  for  trying  important  law  cases 

VIII.  By  THE  OPPOSITION  is  meant: 

1.  The  largest  group,  in  the  House  of  Commons,  opposed  to  the 

government 

2.  Those  who  oppose  the  passing  of  a  certain  law 

3.  The  lawyer  who  defends  an  accused  person 

4.  The  enemy  in  war  time 
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From  time  immemorial  mental  abilities  have 
been  assessed  and  compared.  The  methods  of  assess¬ 
ment  and  the  norms  of  comparison  have  commonly  been 
very  largely  subjective.  Sven  v/here,  as  in  school 
subjects,  mental  abilities  have  been  subjected  to  a 
systemmatio  testing  process  the  measuring  instrum¬ 
ents  have  frequently  left  much  to  the  vagaries  of  a 
personal  eruatlon.  The  procedure  of  measuring  men¬ 
tal  abilities  and  of  interpreting  the  resulting 
measures  implies  certain  assumptions  relative  to 
the  nature  of  mental  abilities  and  their  function¬ 
ing.  These  assumptions  have  been  stated  by  Monroe 
as  four  in  number,  of  which  the  first  alone  is 
primary  and  the  others  secondary; 

1.  It  is  assumed  that  the  performance  sustains 
a  constant  functional  relation  to  the  ability 


^  Monroe:  Theory  of  Educational  Measurements,  p.22. 
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whlch  Is  being  measured. 

2.  It  is  assumed  that  the  pe i-'f ormanoe  is  the 
product  of  the  functioning  of  certain  mental  pro¬ 
cesses  and  no  others,  at  least  not  in  a  way  to 
disturb  the  constant  functional  relation. 

3.  It  is  assumed  that  v/e  can  secure  the  funct¬ 
ioning  of  a  given  ability  for  the  p^srpose  of 
measurement. 

4.  It  is  assumed  that  the  testing  conditions  can 
be  controlled,  not  only  through  a  single  testing 
period,  but  also  on  subseouent  occasions  and  by 
different  examiners. 

The  first  and  primary  assumption  --  that  of  a 
constant  functional  lelation  existing  between 
ability  and  performance  —  is  an  inescapable  con¬ 
dition  of  all  methods  of  testing  mental  abilities. 

It  follows  from  the  obvious  fact  that  mental 
ability  is  manifested  through  performance  only. 

The  secondary  assumptions  vary  in  importance 
directly  with  the  specific  nature  of  the  testing 
Instrument,  and  directly  with  the  degree  of  fixity 
of  the  norms  of  comparison.  The  conventional  essay 
type  of  test  presupposes  the  functioning  of  a 
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cowipoelte  ability*  When  tested  v.lth  this  instrument 
ability  in  History  is  a  summation  not  only  of  the 
abilities  concerned  in  the  History  itself  but  as  well 
of  abilities  in  penmanship,  in  composition,  and  in 
the  org-niaation  of  material.  The  various  forms  of 
objective  tests,  on  the  other  hand,  oresuprooss  an 
analysis  of  the  component  a.bilities  in  History,  and 
represent  an  attempt  to  measure  the  various  abilities 
separately  as  units.  OonBoauently  the  attempt  to 
measure  separate  and  relatively  elementary  abilities 
and  to  interpret  tVie  performances  in  terms  of  norms 
involves  those  secondary  assumptions  which  inhere 
very  .slightly  if  at  all  in  the  process  of  measuring 
composite  abilities.  Under  the  latter  circumstances 
little  account  need  be  taken  of  abilities  wholly 
extraneous  to  the  subject  in  hand.  Similarly,  as 
norms  are  not  employed  as  standard-s,  the  testing 
conditions  in  various  times  and  olaces  need  not  be 
so  rigidly  controlled. 

A  conseouence  therefore  of  refining  the 
measuring  instruments  and  of  emploting  norms  f or 
purpose  of  interpreting  performances  is  that  cer¬ 
tain  conditions  are  imoosed  wolch  otherwise  would 
be  escaped. 
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In  the  first  place  abilities  must  be  very 
specifically  defined,  for  it  is  essential  to  know 
which  abilities  are  under  examination  and  which  are 
excluded.  In  the  second  place  it  is  necessary  to 
to  adopt  measures  that  will  effectually  exclude 
those  abilities  which  are  not  under  examination. 

For  if  the  performance  be  called  ?,  then  the  funct¬ 
ional  dependence  of  P  upon  a  number  of  variables 
will  be  represented  mathematic'^'lly  by  the  enuations 

P-  . x^) 

Where  represents  the  abilities  to  be  measured 
and  the  other  factors  ^\fhich  affect  the  perfor¬ 

mance.  In  theory  the  x*s  might  be  reduced  indef¬ 
initely,  but  in  actual  practice  the  utmost  tha-t 
can  be  expected  is  that  they  shall  be  reduced  to  a 
minimum.  The  possibility  of  so  reducing  them  to  a 
minimum  depends  upon  the  following  precautions? 

1.  The  abilities  to  be  tested  should  be  clearly 
specified. 

2.  The  test  exercises  should  be  limited  strictly 

to  the  ^ield  of  or  abilities  vihich  are 

being  tested. 

^  ?ionroe!  Treory  of  iJducational  l!eo surements,  p.68. 
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3.  The  test  exorcisos  should  be  adeousite  both  in 
variety  and  content  to  afford  opportunity  to  the 
Bt’idont  to  demonstrate  his  ability. 

4.  Testing  conditions  as  to  time,  preliminary 
preparation,  exolanations,  examiner’s  attitude, 
emotional  factors,  should  be  strictly  controlled. 

5.  The  record  of  performance  should  foe  as  direct 
and  as  simple  as  possible  consistent  with  adeouscy. 
Heouirements  of  reading,  writing,  drawing  o,r  oral 
desoi''iption  should  be  avoided  when  these  do  not 
constitute  an  integi^al  part  of  the  ability  being 
tested.  Responses  should  be  reduced  to  checking  or 
marking  certain  words  or  statements. 

hhat  then  are  the  abilities  wliich  should 
character! 2,e  attainment  in  Grade  VIII  History?  The 
answer  to  this  question  must  depend  to  a  certain 
extent  upon  one’s  theory  of  mental  activity.  If 
ev-ery  physiological  response  is  the  manif estation  of 
a  separate  bond  form*  tion  in  the  brain  then  each 
response  must  of  itself  constitute  a  separate 
ane.  discre’.e  ability.  'Only  to  the  extent  that  sets 
of  responses  Imolleate  common  elements  00  ild  they 
be  dcsigns.ted  as  general  abilities.  Hence  the 
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abilities  involved  in  knowing  hivStory  would  be  indef¬ 
initely  gfeat  in  nuoiber,  and  only  by  a  inore  oi’’  less 
arbitrary  grouping  could  the  number  be  reduced  within 
reasonable  limits.  If,  on  the  other  liand,  the  b^isis 
of  mental  organ! oat ion  consists  in  fairly  general 
capacities  resting  upon  the  foundation  of  a  general 
intelligence  factor,  abilities  in  the  field  of  History 
would  be  manifested  by  functional  abilities  of  a  more 
general  sort.  In  the  latter  case,  therefoi’o,  one 
might  reasonably  speak  of  the  ability  to  associate 
events  with  their  appropriate  dates,  while,  assuming 
the  bond  theory,  one  wo’uld  have  to  sosak  of  the 
ability  to  associate,  say,  Confederation  with  the 
year  1667  <» 

In  actual  practice,  however,  it  is  conceded 
by  all  schools  of  thought  that  abilities  are  fairly 
general  in  their  nature.  In  practice,  therefore, 
it  will  be  sufficient  to  designate  a  few  of  the 
outstanding  types  of  abilities  and  to  assume  that 
a  random  sampling  within  any  type  vflll  be  an 
adeouate  test  of  that  type  as  a  whole,  "'ith  these 
considerations  in  mind  the  following  abilities  are 
set  down  as  fairly  covering  the  field  of  Grade  VIII 
History  % 
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1.  Ability  to  associate  important  events  with  their 
aporooriate  dates,  and  conversely,  iiioortant  dates 
with  events. 

2.  Ability  to  place  in  chronological  order  or  to 
indicate  the  continuity  of  outstanding  events  and 
historical  movements. 

3.  Ability  to  recognize  cause  and  effect  relation¬ 
ships. 

4.  Ability  to  point  out  the  distinguishing  charac¬ 
teristics  of  personages  prominent  In  history. 

5.  Ability  to  associate  nsimes  of  persons  with 
historic  events  or  v/lth  ?/ell-definad  historic  periods. 

6.  Ability  to  weigh  the  reasons  for  occurrences 
and  to  choose  the  best  reasons. 

?.  Ability  to  define  and  use  technical  historical 
terms. 

8.  Ability  to  locate  with  Svome  precision  the  import¬ 
ant  places  mentioned  in  history. 

9»  Ability  to  distinguish  between  the  true  and 
false  within  a  considerrable  body  of  historical  data. 

The  problem  is  accordingly  presented  of  con¬ 
structing  a  series  of  tests  sdequate  to  measure  the 
abilities  proposed. 
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The  Problem  Specified. 

Preparatory  to  the  test  constriction  a  definite 
boundary  had  to  be  fixed  to  the  body  of  data  to  be 
included.  The  content  and  distribution  of  Canadian 
History  through  the  grades  V'-^^ries  somewhat  in  the 
different  orovinces.  Svents  and  characters  are 
emphasized  in  one  province  which  in  another  are  scarce¬ 
ly  mentlcned.  Generally  speakings  the  field  of 
Canadian  History  is  divided  between  the  last  two  grades 
of  the  public  school.  To  Grade  ¥II  is  normally  assigned 
the  French  Canadian  period  and  to  Grade  VIII  the  sub- 
csruent  British  period.  Conseouently  the  otsly  alter¬ 
native  to  an  all-inclusive  Canadian  History  test  is 
one  designed  especially  to  cover  the  work  of  Grade  VII 
or  of  Grade  VIII.  For  several  reasons  it  was  deemed 
inexpedient  to  attempt  an  all-inclusive  test.  The 
chief  difficulty  lay  in  the  different  mental-age  levels 
represented  by  the  different  grades  and  the  consecuent 
differing  abilities  to  follow  directions.  Further¬ 
more,  while  some  persons  might  be  Interested  in  the 
general  attainment  of  students  in  the  entire  field  of 
Canadian  History,  many  more,  teachers  8soeclal3.y, 
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would  'be  interested  In  the  attainment  of  students  in 
a  pa  rt  I  cu la r  ^  r  d  e  * 

For  these  reasons  it  was  thought  advisable  to 
limit  ti:8  field  primarily  to  those  elements  of  history 
which  by  common  consent  constitute  a  part  of  the 
tradition  of  all  provinces;  to  limit  it  further  to  the 
British  period,  1763  to  the  present;  and  in  so  doing 
(since  standardization  was  to  take  place  in  /vlberta) 
to  confine  the  emphasis  to  those  elements  particularly 
emphaelzed  by  the  .alberta  Course  of  Study.  These 
limitations,  hov/ever,  did  not  v/holly  exclude  the  French 
ueriod  of  Canadian  History.  As  the  outstanding  events 
of  Grade  VI I  History  are  reviewed  in  Grade  VIII, 
certain  of  these  events  were  included  within  the  field 
of  the  test. 

Construction  of  the  Test^ 

The  first  problem  in  the  construction  of  the 
test  was  to  assemble  a  body  of  representative  data. 

This  was  done  by  classifying  the  matex'lal  under  such 
headings  '•=. s  imoortant  men,  significant  events,  causal 
relationships,  key  dates,  important  places,  and  the 
like.  Vv'hen  this  had  been  done  the  lists  were  check¬ 
ed,  amplified,  and  revised  by  a  critical  survey  of 
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representatlve  text-books,  history  reference  books, 
and  various  provlncl^^l  courses  of  study.  The  lists 
were  then  submitted  to  t oree  Grade  VIII  teachers  In 
the  Calgary  schools  and  to  two  high- school  teachers 
of  history  for  criticism  and  suggestion. 

The  second  problem  was  to  devise  suitable  test 
forms.  Several  i*merican  History  tests  were  canvassed 
for  suggestions,  as  well  as  a  large  number  of  tests 
and  scales  in  other  subjects.  A  considerable  number 
of  test  forms  were  tried  out,  the  laboratory  being  in 
some  cases  tr.e  Grade  VIII  classes  of  the  city  and  in 
other  coses  the  Grad©  IX  classes  in  the  Central 
Collegiate  Institute  of  Calgary.  In  one  instance  a 
battery  of  tests  was  tried  out  on  seventy-five  iCormal 
students.  After  each  experiment  the  scores  were  sub¬ 
mitted  to  a  critical  analysis,  directions  were  re¬ 
written  or  modified,  many  test  questions  were  omitted 
or  altered  as  being  either  too  easy  or  too  difficult, 
and  in  several  lost  mces  entire  types  of  exercxiaes 

were  discarded  as  being  for  some  reason  unsatisfactory. 
An  example  of  the  latter  was  the  first  geographical 
exercise  tried.  The  directions  read*.  Stste  in  a  few 
words  the  location  of  the  following  places,  as  shown 


11- 


1  In  the  example: 

I 

1 

i  Example:  Fort  Front0nac--at  the  eastern  end  of 

Lake  Ontario. 

1.  Queenston  Heights  - 

Plains  of  Abraham  - 

3.  Louisburg - - - - 

Although  responses  were  scored  generously  the 
average  score  for  sixty- seven  oases  was  remarkably  low, 
only  29^.  Owing  to  this  circumstance  and  to  the  fact 
that  the  scoring  was  far  from  objective  the  entire 
1  exercise  was  discarded. 

I  Several  true-false  exercises  were  tried  at 

different  times  but  with  uniformly  disappointing 
:  results,  it  seemed  to  the  writer  that  Clrade  VIII 
History  contained  a  considerable  body  of  data  regard¬ 
ing  which  the  facts  should  be  pretty  definitely  known 
by  Grade  VIII  pupils.  From  the  point  of  view  of 
reliability,  true-false  tests  have  compared  very 
favorably  with  every  other  type  of  objective  test. 

For  these  reasons  a  true-false  exercise  consisting 

I 

of  items  picked  frora  a  hundred  previously  tried  items 
i  was  embodied  in  the  paper  v/hich  was  sent  out  through 
the  province  of  Alberta.  Although  this  exercise  was 

I 

I  T ne  Sc oo "" e vi e  c ,  J  nu  ^  p .  4 9  . 
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enual  in  length  to  the  tn'Jorlty  of  other  exercises 
its  reliability  was  so  low  as  to  warrant  its  being 
elinalnated  altogether  and  Its  score  not  counted. 

Another  typo  of  exercise  featuring  a  compar¬ 
ison  of  values  had  to  be  discarded  on  account  of  being 
too  easy.  The  directions  reouired  thcit  a  cross  be 
placed  before  one  of  five  events  to  indicate  its 
orlmaoy  of  importance.  One  example  will  suffice. 

In  the  Seven  Years^  in  Canadas 

3raddock*8  Defeat  Capture  of  Montreal 

Capture  of  Quebec  Capture  of  Z'Jlagara 

Capture  of  Fort  Frontenao. 

The  difficulty  was  to  find  comparable  events,  of 
x?hloh  one  should  be  without  doubt  of  first  importance, 
and  yet  not  too  obviously  so.  The  reliability  of  the 
whole  exercise  tried  at  different  times  was  consist¬ 
ently  low  while  the  scores  on  individual  items  were 
generally  high. 

An  exercise  in  Historical  Vceabulaxy  and.  one 
in  giving  the  Best  Rea-son  v^ere  combined  to  constitute 
what  is  now  Exercise  ?.  The  term  ’"’Responsible  (Govern¬ 
ment  was  too  easy,  while  terms  like  Imperial  .Pref¬ 
erence,  and  Armistice  were  too  difficult. 


In  oriticizing  the  Individual  items  of  an 
exercise  the  following  criterion  was  used:  "here 
no  oh 'ace  element  ooGratee,  as  in  giving  dates,  the 
.percent  ;ge  of  correct  resoonsee  saould  fall  somewhere 
■betv/een  AS^and  75a«  In  multiple  response  tests  where 
a  given  percentage  of  correct  resj'>nses  might  be  due 
to  chance  a  slightly  higher  percent*/ge  of  correct 
resoonses  was  accepted,  say  50^  to  80^.  A  second 
desideratum  v^ac  that  the  item  admit  of  reasonably 
concise  expression  and  its  factual  content  be  not 
open  to  Question.  In  the  third  place  many  items 
v/ere  omitted  from  one  exercise  because  of  duplic¬ 
ation  under  another  form  in  some  other  exercise.  An 
effort  was  made  throughout  to  keep  the  content  fairly 
balanced  and  to  avoid  undue  emphasis  upon  any  one 
phase  of  the  subject.  After  some  ten  revisions 
extending  over  a  period  of  two  years  the  completed 
test  consists  of  nine  exercises  in  the  form  here¬ 
with  submitted. 

Note:  Throughout  the  discussion  references 
are  to  the  exercises  of  the  re-printed  ( nine-Sxereise) 
Test.  As  will  be  1  ,ter  exolained  one  Exercise  was 
eliminated  from  the  original  Test  a rd  the  remaining 
Exercises  renumbered. 
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The  Individual  Exercises 

l^^xercise  I  might  be  called  an  omnibus  Infor¬ 
mation  test.  In  some  respects  it  fulfils  all  the 
functions  of  a  true-false  test  ^ind  In  addition  it 
possesses  certain  merits  of  its  own.  It  reviews 
thirty-six  items  of  information  in  a  brief  time-span 
snd  involves  an  organization  of  minor  events  into 
larger  unite.  It  is  the  only  one  of  the  nine 
'Exercises  which  lends  itself  readily  to  gueseing  and 
for  that  reason  the  scoring  is  done  by  the  method 

Specific  ”Do  not  guess’’  instrajictions  are 
not  given  but  the  last  sentence  of  the  directions, 
viz.,  *’Do  not  mark  those  that  are  not  true”  serves 
the  same  purpose. 

Some  authors  maintain  that  every  test  should 
carry  a  definite  warning  against  guessing.  Others 
propose  to  secure  a  uniformity  of  practice  in 
this  respect  by  inviting  everyone  to  guess  whenever 
necessai^y.  The  writer  feels  that  a  priori  reasoning 
on  a  matter  of  this  sort  is  futile,  and  has  accepted 
in  lieu  thereof  the  conclusions  of  considerable 
experimental  evidence.  It  appears  evident  that 

*  Studies  of  Achievement  Tests  -  Ben  Food,  in  the 

Journay  of  Fduccational  Psycholory,  for  January ,  I F27 . 


the  amount  of  sheer  guessing”  on  the  port  of 
students  has  been  grossly  overestimated,  and  that  all 
but  a  small  port  of  the  students*  responses  are 
genuine  reactions.  -7here,  however,  a  student’s 
chances  are  Just  even,  50- "0,  of  making  a  correct 
guess,  and  where  he  is  nearly  as  often  wrong  in  mark¬ 
ing  items  he  ”knows”  as  in  marking  items  he  ’’guessed 
at”,  it  is  obvious  that  wrong  responses  may  be  as 
significant  as  correct  ones  and  must  be  considered 
eoually  a  revelation  of  his  mind.  For  this  reason 
the  score  is 

At  the  same  time  it  is  well  to  observe  that 
(provided  every  item  Is  completed  by  every  pupil) 
tne  correlation  is  perfect  between  tiie  tv/o  methods 
of  scorings  via.,  a--W,  and  Rights  alone.  For  any 
H— ‘W  score  differs  from  its  corresponding  Right  score 
only  by  the  addition  of  a  constant  f‘?ctori  and  the 
addition  of,  or  the  multiplication  by^  a  constant 
factor  does  not  affect  the  correlation  coefficient 
of  any  set  of  scores  with  a  criterion.  Let  the 
total  score  on  any  test  be  T.  Then  if  the  Score 
S  *=  R — T,  this  becomes  S  —  H- — (T — ^H)  H— T-hH== 

2R — T.  Thus  the  correlation  between  a  set  of  F’s 
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and  2R-T*s  Is  perfect  bee  use  one  differs  from  tbe 
other  only  by  the  addition  of  a  constant  factor. 

The  same  principle  applies  eruall^.  to  multiple- 
response  tests.  The  usual  procedure  is. 

In  three-response  tests,  Score  = 

In  four-response  tests,  Score  =  R-  1/3'’* 

In  n  -response  tests,  Score  =  H-  — -:y  etc. 

Let  the  general  statement  bej 

S  =  R-GR,  TSiere  G  =  - 

nien  r  =1.00 

^or  since  R-C'S  is  a  linear  function  of  H,  its 
coi’relction  with  R  is  oer-fect.  It  is  thus  seen 
that  from  the  point  of  view'  of  reliability  some 
doubt  might  be  thrown  on  the  entire  procedure  of 
scoring  by  the  met hod  H-CTh 

In  Exercise  I,  however,  as  the  omission  of 
items  is  of  fairly  frecuent  occurrence  the  only 
res  son able  method  of  scoring  is  It  frecuently 

happens  that  an  individual  question  receives  a 
negative  score,  but  v/hen  all  the  scores  are  totalled 
for  the  entire  Exercise  a  negative  tot4i  is  very 
i n f  re qu en t .  I  n  t. he  t  v;o  or  three  instances  w he  re 
this  occurred  the  score  was  counted  as  sero. 
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Sxorolse  II  la  of  the  conventional  four- 
response  type  and  reoulres  no  particular  comment. 

It  serve 9  admirably  to  test  the  association  of  men 
with  events,  and  canvasses  tne  entire  period  of 
British  History  in  Canada,  ils  with  the  remainder  of 
the  ’?3x0rcises  no  deductions  are  made  for  errors. 

The  chances  are  one  in  four  for  a  correct  guess  and 
evidence  has  yet  to  aopear  that  guessing  to  any 
extent  takes  place.  In  the  interests  of  validity 
a  score  of  R-W  would  possibly  have  been  preferable, 
but  until  some  experimentation  along  these  lines  has 
been  done,  theory  alone  dictates  the  choiee  of 
method.  ^ 

Exercise  III  is  a  character  judgment  test 
of  the  four-response  type.  Item  number  ten  of  the 
exercise  is  rather  less  difficult  than  the  others 
but  nothing  could  be  found  of  a  more  suitable  nature. 

Exercise  17  is  in  many  respects  analogous  to 
Exercise  II  as  an  association  of  men  with  different 
periods  in  Canadian  History.  It  is  more  difficult, 
however,  in  demanding  a  clearer  perspective  of  the 

♦  J")umal  of  Educ.  Psychology,  Jan.  1926.  p.  21. 
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of  the  entire  field  and  an  ability  to  visualize  the 
clistinguishins  features  of  each  of  the  six  periods. 

The  wording  of  the  directi and  the  arrange¬ 
ment  of  the  items  have  been  subjected  to  a  great 
deal  of  experimentation  before  the  present  form  was 
arrived  at.  Fram  all  points  of  view,  except  possibly 
that  of  difficulty,  the  present  form  appears  to  be 
very  satisfactory. 

Sxereise  V  represents  a  new  departure  in 
history  testing.  The  writer  has  always  felt  that 
hlstorir  should  go  hand  In  hand  with  geography,  ^nd 
that  historic  events  tend  to  become  fairy  tales 
unless  given  a  local  habitation  ?Tith  a  name.  An 
alternative  form  of  the  test  was  seriously  considered, 
but  finally  it  was  dropped  in  favor  of  the  present 
T.xercise,  as  likely  to  be  too  easy.  The  proposal 
was  to  put  twenty-one  or  more  half -inch  circles  on 
the  map  to  fix  the  location  of  the  places  and  ask 
the  pupils  to  write  numbers  In  the  circles  corresp¬ 
onding  to  the  numbered  places.  The  scoring  in  tha..t 
case  would  ha.ve  been  absolutely  objective  whereas  the 
same  cannot  be  said  for  the  present  Exercise.  It 
was  thought,  however,  that  the  added  difficulty  of 
the  present  Exercise  ’would  more  than  compensate 


for  its  lessor  objectivity.  Exercise  Y  certainly 
affords  opportunity  for  the  brightest  pupil  to 
demonstrate  his  ability  In  locating  historic  places — 
a  consideration  not  to  be  ll^-htly  set  aside. 

Exorcise  VI  is  a  test  of  the  chronological 
sense  or  of  the  realisation  of  the  continuity  of 
events.  In  its  present  form  it  is  a  modification 
of  t’le  ’’arrangement  test”  or  ’’continuity  tost”  used 
by  Van  V/agenon.  As  employed  by  Van  Wagenen  the 
form  of  the  test  is  very  simple,  consisting  only  of 
a  number  of  historical  items  listed  In  confused  order. 
The  student  is  asked  to  number  the  events  in  the 
order  of  their  ocourrencs. 

The  principal  objection  to  this  form  of  test 
is  the  difficulty  of  scoring  it.  If  each  question 
included  four  itc-BS  the  number  of  possible  order- 
arrangements  would  be  Ifith  five  items 

the  number  would  be  120.  Even  ?/ith  three  items  six 
different  answers  are  possible  each  one  reprasenting 
a  different  degr'ee  of  approximation  to  the  correct 
order.  It  is  obvious,  however,  that  since  the  relative 
position  alone  is  significant  the  number  of  relations 
existing  between  the  elements  of  a  four-item  test 
is  reduced  materially  and  so  also  the  possible  number 


of  errors.  ..ttempts  to  Increase  the  accuracy  and 
to  decrease  the  labor  of  scoring  have  fron  time  to 
time  been  reported.  The  most  recent  and  the  most 
succersful  of  tnese  attempts,  as  far  as  the  writer 
Is  aware,  Is  reported  in  the  chool  ^evievj,  Nov¬ 
ember,  1126. 

In  the  Interests  of  rapidity  and  of  simplicity 
of  scoring  a  modified  form  of  the  continuity  test 
has  been  adopted.  The  pupil  is  asked  to  indicate 
in  each  cue st I  on  the  event  which  occurred  first  and 
the  event  which  occurred  last.  Hence  the  score  in 
each  case  is  definitely  right  or  wrong. 

Certain  fundamental  reoulrements  must  be 
met  In  the  construction  of  an  adequate  test  in  con¬ 
tinuity.  The  first  relates  to  the  length  of  the  test. 
In  the  high  school  grades  the  number  of  items  in 
each  cue st ion  may  well  run  up  to  seven  or  even  nine. 
For  urade  VIII  pupils  the  four-item  problem  would 
aopear  to  constitute  a  sufficiently  difficult  test. 

The  second  requirement  is  that  the  items  used 
must  be  distinct  and  have  n  definite  location  as 
to  time.  On  the  other  hsnd  the  items  should  have 
a  definite  ” cause-and-ef fecf’  relationship,  or 
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otherv.’Vee  the  question  looee  its  continuity  char¬ 
acteristic  and  becomes  a  pure  problem  of  chronology. 
Problems  2  and  4  of  the  exercise  are  of  this  nature, 
while  the  others  are  more  strictly  tests  in  con¬ 
tinuity. 

Exercise  VII  is  a  composite  of  two  types  of 

problem,  ■t’he  first  reoulring  the  ’’best  reason”  for 

second 

the  specified  events,  and,  the ^t he  ’’best  deflnitlbn” 
for  certain  historical  terms.  Since  the  two  types 
v;ere  of  the  same  four- response  form  it  was  thought 
advisable  to  make  one  long  test  rather  than  to  have 
two  separate  short  ones.  In  the  preliminary  exper¬ 
iments  a  large  number  of  problems  of  each  type  were 
tried  but  many  of  them  Yfere  found  unsatisfactory. 

The  correct  definition  of  ’’armistice”  for  example 
was  checked  by  only  eleven  pupils  out  of  one  hundred 
in  spite  of  the  fact  that  one  definition  was  obvious 
ly  absurd.  The  item  read  as  follows s 

By  APd.fIC.TIhE  is  meant - - 

1.  A  short  suspension  of  hOBtilities  in  warfare 

2.  A  general  pardon  to  offenders 

3.  The  complete  surrender  of  an  army 

4.  The  gun  ecu! omen t  of  a  bat tie -ship 

Several  like  problems  had  for  somewhat  similar 
reasons  to  be  discarded. 


?^xercis3  VIII  proved  to  be  difficult  beyond 


all  expectation.  Y/ithout  doubt  the  former  insist¬ 
ence  upon  learning  dates  has  passed  from  tne  public 
schools.  Too  much  emphasis  can  easily  be  placed 
on  the  Importance  of  kno'>vlng  dates.  But  at  the  same 
time  for  the  intelligent  comprehension  of  my  phFise 
of  History  certain  key  dates  are  essential.  They 
constitute  landmarks  or  mileposts  by  reference  to 
wnich  a  multitude  of  historic  events  may  be  located 
and  given  signif.icsncs.  The  dates  appearing  in  the 
'^'est  are  the  only  ones  in  Oanadian  History  Yfalch 
the  ^vera-ge  student  shows  evidence  of  knowing  even 
with  a  fair  degree  of  certainty. 

Hlxercise  I  a  represents  the  most  satisfactory 
form  of  several  causs-and-eff act  exercises  tried. 

The  most  promising  alternative  form  ms  one  in 
v^hlch  a  list  of  causal  items  was  set  down  In  one 
column  and  in  an  opposite  column  in  haphazard  order 
a  list  of  corresponding  results.  The  problem  was 
to  number  the  items  in  the  second  column  to  corres¬ 
pond  with  the  appropriate  cauises  In  the  first 
column.  The  difficulty  lay  in  the  fact  that  no 
form  of  directions  could  be  devised  sufficiently 
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clear  for  the  compreheriBion  of  the  average  Grade 
V 1 I I  pupil . 

The  present  Exercise  IX  is  the  least  reliable 
of  all  .Exercises  in  the  Test.  Tor  this  reason 
it  pl-ced  last.  The  slowest  piupils  will  omit 
this  Sxercise  rather  than  any  other  in  case  they 
fail  to  complete  all  the  Test. 

Standardization 

The  original  Test,  consisting  of  ten  sub¬ 
tests,  together  v/ith  the  directions  for  administer¬ 
ing  the  same  (Copies  are  herewith  attached)  were 
sent  on  liay  27,  1926,  to  one  hundred  and  fifty- 
three  teacher's  is  as  many  schools  throughout  Alberta. 
The  directions  reouested  tliat  the  Test  be  given  to 
the  pupils  on  or  about  June  1st,  and  the  test  papers 
bo  returned  forthwith.  In  all,  eighteen  hundred 
and  fifty-nine  completed  papers  were  received.  Of 
this  number  fifty-nine  were  discarded  for  reasons 
to  be  detailed  later. 

The  scoring  was  done  almost  entirely  by  one 
person,  and  in  accordance  with  the  directions  on 
the  original  test  itself.  Carrying  a  total  possible 
score  of  100,  the  test  yielded; 
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’'ean;  rtandnrd  Deviation:  15*3? 

R.itnge:  15  to  97 

Analy&.ls  of  Peeults 

Validity :  ^.^Itli  rege.rd  to  the  fundamental 
characteristic  of  va.lidity  no  very  definite  report 
can  be  made.  In  April,  19?6,  eighty-five  ?.econd- 
clasc  Normal  students  marked  a  copy  of  the  Test 
v;hich  was  almost  identical  with  the  f irst-printed 
Test.  On  the  following  day  the  same  students  vfrote 
an  essay  type  examination  on  the  same  field  of 
Gansdlan  History*  The  correlation  between  the  two 
sets  of  scores  vjas  ^75  =*^  .031. 

In  June,  1925,  three  Oalgary  teachers,  before 
giving  the  Test  to  their  Grade  VIII  pupils,  ranked 
them  in  order  of  ab5l3.ty  in  Canadian  History.  The 
basis  w:  s  personal  judgment.  One  hundred  and  fouirbeen 
oupils  vere  involved,  divided  almost  ecually  amongst 
the  three  classes.  The  correlation  hotreen  these 
ranko''  scores  and  the  scores  made  subaeouently  on 
tne  Teat  saoved  a  validity  coefficient  averaging  for 
the  three  classes  .72  .031. 

Reliability ;  A  measure  of  the  reliability 
of  the  original  Test  was  obtained  during  the  fall 
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of  1926.  On  September  24  the  test  was  given  to 
four  Grade  Ix  classes  in  Control  Collegiate  Institute, 
and  on  December  16  the  same  test  was  again  given  to 
the  same  oupils.  In  the  interval  (three  months)  the 
pupils  had  no  occasion  to  study  Canadian  History. 

On  the  first  scoring  the  average  was  52.1 
points  out  of  a  posrible  100,  and  on  the  second  55*1 • 
The  ^efficient  of  reliability  v^as  .89  ^  .011. 

In  another  attempt  to  measure  reliability  a 
random  sampling  of  300  papers  from  the  1800  Grade 
VIII  papers  was  used.  A  coefficient  of  reliability 
for  each  separate  Sxercise  was  obtained  by  running 
a  correlation  betweem  the  total  test  score  and  the 
score  on  each  Exercise.  Thus  v'yould  mean 

the  correlation  between  Exercise  2  and  the  total 
score  less  the  score  on  Exercise  2. 

As  a  result  of  these  analyses  it  was  decided 
that  the  elimination  of  Exercise  8  from  the  original 
Test  would  be  more  than  compensated  by  the  increased 
space  made  available  for  Exercises  4  and  5*  Owing 
to  the  limitations  of  space  the  names  in  Exercise  4 
had  to  be  placed  by  the  side  of  the  Periods  instead 
of  underneath  as  had  been  done  in  the  experimental 
tests,  ns  a  result  a  small  percentage  of  pupils 
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failed  to  graBD  the  reauireraents  and  bo  failed 
entirely  on  the  Elxer'  lee.  Tome  forty-six  of  the 
test  papers  ^0.0  discarded  on  this  account*  For  a 
like  reason  the  ’exa nple'’in  ixercise  5  to  be 
omitted  from  the  Test,  and  thirteen  pupils  marked 
only  two  items  in  the  entire  Exercise  Inate'id  of  two 
items  in  each  group.  These  papers  were  likewise  dis¬ 
carded - a  total  of  fifty-nine  papers.  The  defic¬ 

iency  of  eight  points  made  by  omitting  the  true-false 
Exercise  was  made  up  by  doubling  the  score  on  Exer¬ 
cise  10. 

In  the  re-printed  Test,  therefore,  t:ie  true- 
false  Exercise  is  omitted,  the  relative  position  of 
the  remaining  Exercises  is  changed,  the  directions 
for  Exercise  4  are  made  more  explicit,  and  an  example 
is  added  in  both  Exercise  4  ctnd  5.  To  compensate 
for  the  reduction  in  the  length-  of  the  Test  the 
suggested  time  has  been  reduced  to  thirty-five 
minutes  net. 

The  re-printed  Test  was  recently  marked  by  a 

I 

iQrade  VIII  class  of  thirty-seven  pucils.  The  scores 
!are  almost  identical  vfith  those  made  a  year  ago  by 
ia  class  in  the  same  room.  .>t  the  same  time  there  is 
not  the  slightest  evidence  of  confusion  regarding 
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any  of  the  Exercises.  There  is  no  evidenoe  either 
th't  any  appreciable  dlfforenoe  will  be  made  in  the 
norms  by  reason  of  the  slight  changes  made  in  the 
arrangement  of  the  Exorcises. 


Norms 


In  the  following  pages  all  references  nre  as 
before  to  the  reprinted  Test  of  nine  Sxercisoo. 

As  a  result  of  omitting  the  true^f'^lse  Txerclse 
the  scores  on  the  ISQO  papers  hal  to  be  revised. 

'ihen  the  true-false  scores  had  been  deleted  and  the 


score  on  the  1‘ist  Sxercise  doubled  the  following 


standards  were  obtained. 


Avera,ge  or  *iean  Score . .77-06 

Standard  Deviation. is. 40 

i!edian  Score. . . 77.30 

Range . . .  is  to  00 


Percentiles; 


A 

score 

of 

78 

exceeds 

90;: 

of 

the 

scores 

A 

iTi 

score 

of 

71 

exceeds 

80/i 

of 

tne 

scores 

A 

score 

of 

60 

exceeds 

73£ 

of 

the 

scores 

score 

of 

66 

exceeds  70' 

O'*" 

t  .1.^ 

scores 

A 

score 

of 

61 

exceeds 

507 

of 

the 

score 0 

A 

score 

of 

57 

exceeds^ 

of 

tne 

scores 

A 

score 

of 

53 

exceeds" 

of 

the 

scores 

A 

i* 

score 

of 

40 

exceeds 

307 

of 

the 

scores 

A 

score 

of 

46 

exceeds 

of 

the 

scores 

k 

score 

of 

44 

exceeds 

20)1 

of 

the 

scores 

A 

^core 

of 

37 

exceeds 

10% 

of 

the 

scores 
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;ntercorr0lations  between  tne  individual 


the  Test 

as 

a  whole  are 

— 

.13- 

.028 

'^s-Cr-a) 

— 

.58 

=fc.022 

— 

.53 

rfc  .028 

C4_('T’_4) 

— 

.64 

tt  •  029 

'^5-(T-3) 

— 

.54 

=fc.028 

— 

.53 

ds  .028 

.57 

=fc.027 

^S-lT-8) 

— 

.38 

033 

°9-(T-9) 

— 

*31 

^  .035 

•relation 

ratios 

were  coi 

first  two  tables  onl^,  i.e,,  for  SxerciGOs  1  and  2 
witn  the  '^nole  Test*  The  results  were; 


— 

.55 

— 

.55 

.581 

.595 

a  conipax’ison  of  the  correlation  coefficients 
and  the  correlation  rs-tlos  in  the  cage  of  the  first 
two  Exercises  shov/s  the  regrSvSBions  to  be  practic¬ 
ally  linear. 
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The  average  scores  for  tue  eep'  rate  ^xe^cises 
as  compared  with  the  possible  scores  are  s  fallows: 

’Exorcise  ?Io.  :  !•  5.  3«  A.  5.  6.  7*  8, 

I  '’^’ealble  5oo^-o;16  10  10  10  10  10  I'j  03  06 

I  Actual  Scores  8.8  5.7  5.4  6.1  '‘.7  5.5  0.8  4.4  3-7 

•  To  obtain  a  reliability  coefrioient  for  the 

'  reprinted  Test  of  nine  Hlxoroises  the  papers  of  the 

;  one  hundred  and  thirty- four  Grade  lat.  puotls  were 

1 

I  revised  as  in  the  case  of  the  1800  Grade  71 1 1  papers. 

I  That  is  to  say,  the  scores  on  the  true- false  Txercise 
wG-ne  deleted  and  the  scores  on  !5xercise  10  wes?© 

'  doubled.  The  reliability  coefficient  was  .89T±*0il. 
This  result  is  pr-ctically  identical  with  that 
obtained  when  the  true -false  test  was  included, 
viz. ,  .890  d=  .011. 

That  this  reliability  compares  very  f  vor- 
ably  with  the  reliabilities  of  other  new  type  exam¬ 
inations  is  apparent  from  the  following  summary  of 
data  chosen  at  random  from  different  sources. 


Oourtis  (hrithjnetie  addition)  . . ^7  // 

Ha.pgarty  (Pveading  comprehension) . 85 

Hammond  (Grade  IX  English).. . 85  * 

.^uch  (i^imerican  liistorp) . .87  * 


!  #  honroe:  Theory  of  Educational  tieasure.-iients,  p.203. 

^  Reported  in  the  School  Review  for  .-Tanuary,  1957* 
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The  following  documents  accompany  tula 

report : 

1*  The  original  Test  of  ten  HljieroiBes 

2.  statement  of  directions  for  the  same 

3.  The  re-printed  Test  of  nine  Exercises 

4.  Manual  of  directions  for  the  same, with 

Scoring  Key 


